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Executive summary,

The agreed aim and scope of the staff development course for teachers and course designers of the
Open University of China (OUC) is to develop their expertise and practice of distance teaching
pedagogy, online learning design, learning assessment, and programme development.

This report provides an overview of achieved outcomes from the 2022-2023 professional
development course and reports on evaluations from the perspectives of significant stakeholders:
course participants, OUC course tutors, and CODE Fellows.

Based on survey data provided by the OUC course participants and their tutors, and the observations
and feedback of the course team who developed and taught the course, we conclude that:

f  The course is overall successful in terms of both participant and tutor outcomes, and in
relation to feedback form OUC participants and their tutors.

f  The OUC participants are overall happy with the course content and the tuition provided by
OUC tutors and CODE Fellows. They are very satisfied with the learning they have attained
and with the learning experience.

f The OUC tutors have gained in professional expertise from their experience of tutoring on
the course; and have learned from the course alongside their students and in collaboration
with CODE Fellows.

I Peer learning within and in preparation for tutor group meetings is particularly valued.

f Reflective learning is particularly valued.

We identify some issues that need to be addressed for future delivery of the course:

f Challenges of language barriers

f Challenge of achieving a workable balance between participants’ need for sufficient time to
engage with the course and the effects of fatigue in a year- long course.

f Participants require a greater focus on the application of learning theories, including case
studies il






Digitised University of London certificates of successful completion of the course were awarded to
95 participants and to all tutors.

In addition, each successful course participant gained up to five bespoke digital badges by
completing tracked activities and coursework, delivered across the virtual learning environment. The
participant digital badges awarded are:

T Learning outcomes
Learning design

Learning activity design
Technology for learning
Assessment and feedback
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1.2.2. OU of China Tutors

All tutors gained the certificate of successful completion of the course as they directly engaged with
the course learning through their role. Tutors additionally received a certificate certifying their work
as a tutor on the course. And finally tutors received two bespoke digital badges on completion of
progress and evaluation reports.

| Effective support for online and distance learning
{ Evaluation and enhancement of learning.

1.2.3. CODE Participant award

A special award is given each year to one participant in each of the tutor groups, who have



Section 2 Review of course organisational model

In the following two sections, we provide a review of the course which draws on






2.2 Evaluation of the organisational model

This section presents a summary of participant feedback from the final survey. The discussion that
follows (2.2.2) is organised as a discussion of key themes within the qualitative data from the OUC

tutor final survey and mid-point reviews, and the observations of CODE tutors, which allows a more
nuanced interpretation
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Case studies (1% choice — 38.3%)

Videos* (1%t choice — 10.6%)

Practical activities (1* choice — 6.4%)

VLE workbooks (1% choice — 14.1%)

Feedback from CODE Fel 10.98 T9.18 705.450.36 121.82 reW* nBT/TT0 7.005 (E)-2.996 ( Fel 10.!



CODE Cluster tutorials-

The cluster tutorials were designed to offer a seminar-type experience for participants, structured
around a combination of CODE tutor reviews of key concepts and of participants’ work on the VLE,
and interactive peer discussions followed by CODE tutor feedback.

The principle of the design is good but there were challenges in implementation. Participants mainly
enjoyed the small group discussion in breakout rooms that allowed them to debate and analyse the
topic content in Chinese with colleagues outside their own tutor groups. However, conversational
exchanges between OUC participants and CODE tutors were limited and were typically mediated by
voting polls or by publication of a summary of their group discussion in a Padlet.

Based on course team discussions and the tutor mid-point and final reviews the main reasons for
low levels of conversational interaction between participants and CODE Fellows in the zoom
meetings were:

Timing — Due to time zone differences the 9.00-10.30 /17.00 -18.30 cluster tutorials are scheduled
after the OUC working day, which culturally is the family mealtime at home. Many participants relied
on catch up recordings of the tutorial, which did not include a recording of the breakout room
discussions.

Language barriers- The tutorials are synchronous, involving multiple speakers and requiring oral
responses and engagement in real time within the Zoom meeting environment. This is very
challenging for those who have less than total fluency and socially difficult and unfamiliar for
Chinese participants. As a result, the local tutors took on the role of translators using the Chat
function and participants who chose to contribute in plenaries did so by writing in English or in
Chinese in Chat.

Mobile learning- Many participants accessed the tutorials on a phone which impacts on the
experience of using or viewing supplementary digital tools (e.g. Padlet) . Due to the scheduling of the
meetings, OUC participants were often connecting to the tutorial in public or domestic spaces
affecting their experience or capacity to interact.

VLE discussion forums/activities

Responses on the participant survey on the question of whether completion of the badge activities
on the VLE helped their learning indicate the VLE based activities were the least valued element of
the course®. The intention in the course design was to promote asynchronous shared learning by
linking the award of digital badges (as required to attain the course certificate) to specific VLE tasks.
However, as confirmed by the survey feedback, the course team observed a marked variation in the
quality of participant VLE posting, with an over-riding trend to individual, one -off and isolated
messaging.

5 strongly agree [34], partly agree [13], neutral [1], strongly disagree [1]. No response [1]



The CODE tutors engaged with the VLE contributions in the form of text-based feedback posted to
the forum after topic completion, and by discussing examples of the participants’ VLE work in the
cluster tutorials. However, as confirmed by OUC tutors’ feedback, this approach was not sufficiently
timely to effectively support learning or motivate participants to contribute.

(Tutor) We should increase the interaction with students, increase their sense of
participation in online courses, and encourage students to study independently.

Scheduling: 2-week structure + course length

Despite the slightly measured agreement in the participant survey that the course length is
appropriate, there is overwhelming agreement that the course length needs to be reduced
repeatedly expressed in free text in both OUC participants and tutors’ surveys. OUC participants
have also called for flexibility in the course schedule, to replace the paced cohort 2-weekly pattern.
The need for flexibility is well understood as participants have consistently identified the work-study
conflict as the primary obstacle to their participation and engagement on the course. This surpasses
even language barriers which 80% of OUC participants consider a challenge to learning.

However, there is an as-yet unresolved incompatibility between providing opportunities for timely
shared learning and tuition, as occurs in the local tutor groups and cluster tutorials, and a flexible,
self-paced schedule. Equally, reducing the course length to the original length of 4-5 months reduces
the opportunity to critically master pedagogical concepts that most course participants are initially
unfamiliar with.

(Tutor)- This time the course was so long that it was difficult for participants to stay engaged.
But as a participant last year, | think the 12-



Section 3- Evaluation of course content and learning

3.1 Course Content

3.1.1 Participant survey data
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the principles of learning design, when planning the course, | will try to implement the principles of
learning design in course design (7)

design to meet ILO’s using the constructive alignment principle (2)

the ICARE model + activity types (2)

introduce formative feedback in learning activities and on homework (8)
collaborative learning (2) / co-operative learning (2) Problem based learning (3)
how to plan and manage group work (5)

reflected on how to evaluate students’ work (4)

changed an assessment practice (4)

Table 6-
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3.3 Recommendations

l

Inclusion of more material and resources that illustrate and provide guidance on the
application of theory in practice.

inclusion of activities and resources that support discussion of disciplinary-based teaching.

increase in timely feedback provided by CODE Felows on VLE activities.
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