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1 Conclusions and Summary

Conclusions
1. The capabilities of dealing with information, in all its many forms, are essential for life, work

and higher study. They are an important part
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3 Information capabilities essential for studying, working and living in the world

3.1 Ou
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5 Implementing and integrating information literacy in worldwide distance learning
programmes – some issues and opportunities

Information Literacy lies at the core of lifelong learning. It empowers people in all walks of
life to seek, evaluate, use and create information effectively to achieve their personal, social,
occupational and educational goals. It is a basic human right in a digital world and promotes
social inclusion of all nations,

UNESCO, 2005 – The Alexandra Proclamation

Author’s note – Information Literacy may be a basic human obligation, as well as a basic
human right.

5.1 Access to Information
Most students on face-to-face courses or distance learning courses in the global North have almost
constant and high-bandwidth access; to information and library sources, to course resources, to
fellow students, and to the wider Internet. This is not the case for all students in the global South.
Most have some access, although it may be intermittent and slow. Some online access may be a
requirement of adƼfadƼƼhiath.
Most ʅ
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components of item 1 described above. Also, systems and required skills change, for example with
the new University of London OpenAthens-LDAP system.
Library and online resources are available to support the development of basic information literacy.
However sophisticated our information capabilities may become, as explored below, this basic
information literacy remains essential.
An example of how a University of London Wo
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5.13 Sipping from the waterfall

Some 100 million items are in or accessible through the University of London Worldwide Library
alone.
The amount of knowledge / information may be doubling every two or so years.
The half-life of (true) (useful) knowledge is reducing, quickly.
A further essential information capability is sipping from the waterfall without drowning.
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Appendix 3 - University of London perspectives on information capabilities

Summary
 Programme leaders mainly understand the core characteristics of IL
 Programme leaders agree that IL is essential for our students
 Programme leaders agree that more could and should be done, including incorporating IL

into programme learning outcomes, assessing IL, and measuring the effectiveness of existing
IL initiatives

 There are inconsistencies on IL across programmes with respect to learning outcomes,
learning activities, assessment, and consideration of transferable skills

Å IL (basic and advanced) is not always made explicit in programmes
Å Support for improving / developing IL may come too late in programmes
Å Support for improving / developing IL might, alas, be seen an ancillary or extracurricular

activity, rather than as



https://ble.lshtm.ac.uk/pluginfile.php/163391/mod_resource/content/1/lib_found/index.html
https://ble.lshtm.ac.uk/pluginfile.php/163391/mod_resource/content/1/lib_found/index.html
https://ble.lshtm.ac.uk/pluginfile.php/131795/mod_resource/content/1/index.html
https://lshtm.sharepoint.com/Teaching-and-Support/Pages/study-skills-links.aspx
https://lshtm.sharepoint.com/Teaching-and-Support/Pages/study-skills-links.aspx
https://ble.lshtm.ac.uk/course/view.php?id=1401
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Interestingly, programmes that have been revalidated recently or are under revalidation, are aiming
at including IL more systematically.

We are in the process of updating all of our modules and module specifications. We are
developing a new introductory module, Introduction to the study of divinity, for 2019-20 which
will incorporate basic information literacy skills. Level 4 modules will provide direct access to the
essential and further readings on the module page, but, at levels 5 and 6, students will be
provided with a list of sources which are available via the online library, in addition to scanned
chapters. They will have an opportunity to develop more advanced information literacy skills in
the dissertation module at level 6.
We are in the process of redeveloping the BBA programme and the induction/resource hub will
feature specific content to guide students on using databases and navigating specific websites.
This is still in the early development stages and will evolve over the next 9 months or so.

3. Evaluating existing Information Literacy
Although we are not aware of any case in which an evaluation of IL has been conducted,
respondents are confident that students somehow ‘get it’. This might be simply because students do
progress into further levels of study, pass the VLE test or a specific module. However there are also
some negative evaluations of students’ level of IL.

Our students, busy senior professionals, often approach information gathering on a 'need to
know' basis. Also older on average, they are more likely to be discouraged by a small number of
confusing or negative experiences in using the library

The evaluation that ‘we need to do more to be honest’ seems to be common. For example:

In response to low levels of student satisfaction and competence in using the online library, I
will also increase the number of links to valuable resources within the College.”

I think the IL course we have is a good start but it needs to be embedded into curricula if we
expect students to actually engage with it.

We are grateful for the developing provision of the online library which offers much improved
study support for our students, but we are also aware that, in some respects, there will be
greater challenges and we intend to meet these by means of the appropriate design of our
redeveloped study materials.

4. Supporting further development of Information Literacy

In terms of future support, respondents seem to aim at ad-hoc solutions. Some suggest the there is a
need to incorporate IL more organically and are working closely with the library to create ad-hoc
support for students. In evaluating these initiatives, it seems that localised responses ľvis
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We have recently incorporated the foundation module into an elective module on the
programme, and some optional study group tasks in a core module, to develop IL. The
Intermediate module is now compulsory for project students. One other possibility could be
to make the foundation module compulsory in the Core... This year we piloted a pre-
enrolment course which did flag up the foundation module and recommended students
complete it.

Until now, students have been provided with reading lists in subject guides, with a few
chapters/articles available online. Redeveloped versions of our modules will focus entirely on
sources available online, either through the online library or by providing scanned chapters.
This should mean that students will no longer struggle to find key resources, as they so often
have in the past. We will, however, provide a supplementary reading list for each module and
encourage students to seek additional resources from these, or via JSTOR, and this will
demand higher-level information literacy skills.

Interestingly many programme directors were not aware of the existence of policy/guidelines for IL
in their colleges or UoL Worldwide programmes.

I'm not sure we have a specific policy, more that it information literacy is flagged up at many
stages in both DL, F2F MSc teaching and doctoral teaching. And 2 modules are offered by the
library to ALL students

Lack of consistency across programmes might be due to the lack of a framework/guideline/policy
that directors can refer to.

5. Defining Information Literacy
There is a common understanding of Basic Information literacy (BIL), which is mainly understood as:

The ability to find and use information from a range of sources. What imme Ƶd
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how advanced information literacy is essential for equipping students with skills and standards
which are essential for HE. There is often an understanding that there might be a need to ‘develop
further’ IL skills, but what needs to be developed and how has not been clearly specified.

6. Promoting Information Literacy

Initiati

https://ble.lshtm.ac.uk/pluginfile.php/163391/mod_resource/content/1/lib_found/index.html
https://ble.lshtm.ac.uk/pluginfile.php/163391/mod_resource/content/1/lib_found/index.html
https://ble.lshtm.ac.uk/pluginfile.php/131795/mod_resource/content/1/index.html
https://lshtm.sharepoint.com/Teaching-and-Support/Pages/study-skills-links.aspx
https://lshtm.sharepoint.com/Teaching-and-Support/Pages/study-skills-links.aspx
https://ble.lshtm.ac.uk/course/view.php?id=1401
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Respond: Return to the e-tivity 2 Forum and explore a bibliography recommended by one of your
colleagues.
Post a reply under this entry giving your thoughts on the selection of articles that were
recommended to you. How useful and in

http://www.atimod.com/e-tivities/intro.shtml
http://www.atimod.com/e-tivities/5stage.shtml
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http://acrl.libguides.com/framework/toolkit
https://davidbaume.com/category/literacies/
https://www.ifla.org/publications/beacons-of-the-information-society-the-alexandria-proclamation-on-information-literacy
https://www.ifla.org/publications/beacons-of-the-information-society-the-alexandria-proclamation-on-information-literacy
http://iris.ucl.ac.uk/iris/browse/profile?upi=CINSK90
http://www.open.ac.uk/libraryservices/pages/dilframework/
https://www.qaa.ac.uk/docs/qaa/subject-benchmark-statements/sbs-business-management-15.pdf?sfvrsn=c7e1f781_6
https://www.qaa.ac.uk/docs/qaa/subject-benchmark-statements/sbs-business-management-15.pdf?sfvrsn=c7e1f781_6
https://www.qaa.ac.uk/docs/qaa/quality-code/annex-d-outcome-classification-descriptions-for-fheq-level-6-and-fqheis-level-10-degrees.pdf?sfvrsn=824c981_10
https://www.qaa.ac.uk/docs/qaa/quality-code/annex-d-outcome-classification-descriptions-for-fheq-level-6-and-fqheis-level-10-degrees.pdf?sfvrsn=824c981_10
https://www.qaa.ac.uk/docs/qaa/quality-code/annex-d-outcome-classification-descriptions-for-fheq-level-6-and-fqheis-level-10-degrees.pdf?sfvrsn=824c981_10
https://qmplus.qmul.ac.uk/course/view.php?id=6819
https://www.sconul.ac.uk/sites/default/files/documents/coremodel.pdf
http://www.sconul.ac.uk/sites/default/files/documents/Employability_Lens_only_2015_0.pdf
https://www.vitae.ac.uk/vitae-publications/rdf-related/information-literacy-lens-on-the-vitae-researcher-development-framework-rdf-apr-2012.pdf
https://www.vitae.ac.uk/vitae-publications/rdf-related/information-literacy-lens-on-the-vitae-researcher-development-framework-rdf-apr-2012.pdf
https://www.vitae.ac.uk/vitae-publications/rdf-related/information-literacy-lens-on-the-vitae-researcher-development-framework-rdf-apr-2012.pdf
https://www.informall.org.uk/wp-content/uploads/2015/11/Workplace-IL-annotated-bibliography.pdf
https://www.informall.org.uk/wp-content/uploads/2015/11/Workplace-IL-annotated-bibliography.pdf
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