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Toolkit Proforma 

Title of Tool  

Creating Psychologically Safe Spaces 

Category of content (Planning, Delivery, Evaluation) 

Delivery 

Summary 

This tool provides an approach for cultivating psychologically safe spaces. Peer support, collaborative 

learning and open communication are actively promoted, fostering inclusive learning environments 

where all students feel valued and heard. The tool encourages co-creation between the educator and 

students in setting expectations and creates a shared responsibility for establishing and maintaining a 

safe space. 



¶ Review what has and hasn’t worked well for them previously. 

¶ Refresh their active listening techniques and facilitation skills. 

¶ Consider the specific needs of their students. 

¶ Check any materials for accessibility and inclusivity. 

¶ Understand the importance of using inclusive language for creating a safe environment for example the 
use of inclusive pronouns. 

 



¶ Once students have had time to answer the questions, the educator should share some of the feedback 
in a positive way. Reassure students that any concerns are valid and discuss how you plan to address 
them. It is a good idea to highlight if any comments came up multiple times to help students realise they 
are not alone in the way that they are feeling. 

¶ For this activity to be effective educators need to take on board the comments from students and, if 
necessary/where possible, make changes to reflect student needs. 

¶ If necessary, expectations in Part 1 can be adjusted in light of any comments that arise in this activity. 
 
PART 3: Icebreaker  
 

¶ Part 3 aims to get the students engaging in the session early on. 

¶ The educator can decide what kind of icebreaker is most appropriate for their students, but there should 
be no pressure attached to the activity; ideally there is no right or wrong answer. 

¶ 



¶ Each value card was accompanied by a short description to aid students’ understanding.  

¶ Students were given a few minutes to read through the different values and then were asked to take it in 
turns selecting their top 5 values. They had the option to fill out one of the blank cards if a core value of 
theirs was not included. Students would then hold onto their top 5 values. 

¶ Each time a new student selected their top values, they had the option to select from the values 
remaining on the table, ‘steal’ from the students who had gone before them or a combination of both. 

¶ The activity continues until everyone in the group has selected their top values.  

¶ As the activity is in progress, the educator should walk around groups and facilitate the discussions. If 
students are struggling to select their top values, encourage their group to ask questions to support them 
make a decision. 

¶ Once every student has selected their values, encourage groups to reflect on their choices and their 
shared and different values. This is easy to do visually as groups that held a diverse range of values will 
have little to no cards left on the table, whereas groups with more similar values will find that individual 
people may only be holding one or two values but there will be lots of values that weren’t chosen. 

¶ 

https://amycedmondson.com/psychological-safety/
https://www.advance-he.ac.uk/teaching-and-learning/curricula-development/education-mental-health-toolkit/social-belonging/psychologically-safe-learning-environment
https://psychsafety.co.uk/why-and-how-to-use-icebreakers-to-create-psychological-safety/

